Attitude and Change in Education  by Constantinescu, Mariana
 Procedia - Social and Behavioral Sciences  93 ( 2013 )  1438 – 1440 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and peer review under responsibility of Prof. Dr. Ferhan Odabaşı
doi: 10.1016/j.sbspro.2013.10.059 
ScienceDirect
3rd World Conference on Learning, Teaching and Educational Leadership (WCLTA-2012) 
Attitude and change in education 
Mariana Constantinescu* 
Dunarea de Jos University of Galati,Teacher Training Department, str.Garii, no. 63-65, Galati, 80003  Romania 
Abstract 
In the current context of the European education development, the Romanian educational system requires major changes. The 
restructurings of the Romanian pre-university educational system in the recent years demand the investigation of opinions and 
attitudes of those who represent the educational institutions, educational actors, i.e. teachers and students. The goal is to optimize 
the teachers’ attitudes towards the changes in the system for a better balance between expectations and the educational offer. The 
perception and reporting on educational reforms in the educational system led to a real diagnosis on school reality. 
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1. Introduction 
This study was aimed to assess the ability to change an individual’s attitude.  
A large number of objectives were under focus during several stages. Some of the most important objectives are: 
the identification of the real needs for change within the educational system; the ability to shoulder the responsibility 
of both success and failure as a result of the implementation of the education reforms; the identification of the 
teachers’ reasons to accept or decline the reforms in education; the implementation of some ways to improve the 
attitude towards changes in the Romanian educational system.  
2. Heading styles 
The challenges and the objectives of the European Union Integration led to significant changes in the Romanian 
educational system.  
In the first place, it was necessary to make the decisional process more transparent and democratic.  
The fulfilment of this request led to various dysfunctions while trying to handle not only the innovation and 
decongestion issues, but also the exploitation of the cultural diversity in education so as to meet the present 
requirements of the modern world.  
Changing the educational system implies the implementation of a set of beginnings, articles, methodologies, 
actions, arrangements, institutional commitments and instruments in order to provide a better training at both the 
provider (institution, school) and the system level. 
The methods and instruments given by the school institution are meant to improve the quality in education.  
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The numerous changes in the educational system and in the lives of both teachers and students are asynchronous 
because the human-social mechanism did not change simultaneously. 
The educational agents are the most important in this process. This change was meant to be a mentation, a state 
of mind, a decision, the choice of a model so as to provide the educational system with a new equilibrium. The social 
field was not neutral, unstructured, but organized with consistency. During all this changing process, the actors 
involved in this transformation had a margin of freedom which helped them establish some interactions. In order to 
meet the educational demands, they were forced to advance certain behaviours. This change of attitude was due to 
the way of perceiving and reporting to the education reforms in the pre-university education system. The educational 
actors’ personality – their inner organization of attitudes and beliefs, desires and ambitions, sympathy and antipathy 
– stated on the effectiveness of their relationships and interactions with those involved in the education process. The 
teachers were forced to articulate the attitudinal and behavioural offer with inconsistent factors, opposing beliefs and 
motivations, imaginary with reality. Initially, adapting different kind of personalities to the organizational 
“suggestions and expectations” caused an unknown variety of small dramas “normally” supported. Occasionally, 
there have been cases when this changing effort, in groups or individually, resulted in a state of tension, anxiety, 
nostalgia for the past and fear of the future. The reorganization of the Romanian educational system and the many 
ways of improving the attitudes of both teachers and students, have easily defeated the need for permanency and the 
conservation tendency which were contrary to the need for change. 
“Non-material” changes (behavioural, organizational, habits, art) and “conception changes” that refer to patterns 
of work and organization, evolved more slowly. The new mechanisms have been learnt and applied drudgingly, even 
by those educational actors who were eager to change. Research has shown once again how difficult it is to change 
attitudes, suggesting that there are some individual differences in this regard.  
The changing conditions were essential elements that favoured, worked and encouraged the change factor.  
These educational changes are the result of the internal and external changes that redefined the needs of both 
teachers and students, of the overall society. This need for change corresponded to the actual necessities of 
education, knowledge interests and development stage. These actions have created effective mechanisms, strategic 
skills and educational practices that meet the standards of performance. 
Respondents who participated in this research processed the information and developed cognitive responses 
depending on their interests, prior attitudes, reference groups, the specific context in which they receive messages, 
intellectual concerns and other features and circumstances. These issues have contributed to a rapid implementation 
or a brake in the change process.  
The attitudinal change was more pronounced when the argument came from multiple sources and there was a 
consensus between arguments. It was also important that this consensus was not perceived as artificial, directed, but 
as a result of truly independent sources. 
The clarity of the implemented aspects had a positive impact in changing attitudes and the effect of this variable 
was weighted by some comprehension processes and the credibility of the source. 
The participating teachers were involved in the debate, analysis and the reasoning of the efficiency of change, so 
as at the end of the debate, within the focus-group, they support and continue the reform. The concern regarding the 
analysis of “the educational reform” increased the professional satisfaction, the acceptance of change and motivation 
to change. Teachers were provided a substantial set of information by attending two specialized courses (Education 
for Change, Contemporary Issues in Education). As a result, some changes were noticed. Therefore, the change and 
its acceptance are significantly enhanced by the active-participative involvement of teachers in debates, analysis and 
implementation.  
Certain conditions have been met in order to streamline communication within intra and inter groups. For 
example, the contact between two groups or members: they had the same status, common goals and cooperated in a 
tolerant normative air.  
Researchers have identified three distinct reasons (Chaiken S, 1996) which led to a higher cognitive effort 
(systematic processing): 
a) the need for accuracy resulted in a careful research and processing of the proposed arguments and 
information in order to form an accurate picture of the problem. This reason is closely related to the problem’s 
importance for the individual. 
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b) the defense motivation refers both to the carefully analysis and (systematic) processing of the messages that 
correspond to our punctual interests, and to that of reporting to the central values and attitudes and self-esteem. 
They have strengthened the deep axiological structures, enhanced the self-concept and were judged more 
rigorously. 
c) the “impression” motivation put in a good light the promoted reforms and the required type of thinking was 
also important. 
There was a real change of attitude, the internalized one, whose expression is independent of the colleagues’ 
views in the debate. The “sleeper” effect was also seen and amplified the change. 
The attitudes change led to behavioural, affective and cognitive changes, so teachers were engaged in improving 
teaching and learning strategies, focusing on modern methods which involve pupils in their own professional 
development, active learning,  techniques work intellect (Caciuc V. T., 2006),  learning cooperation, and integrated 
learning. The teachers were also concerned with some strategic skills regarding problem solving and evaluation. 
They have also proposed efficient ways regarding work organization and development conditions. There has been an 
obvious interest in improving professional skills and intrinsic motivation for participation in training programs; 
teachers have analyzed other documents individually so as to be aware of the new developments in the field or for 
personal development. 
In other words, for longer periods of time, causal circularity has worked in order to show more of the attitudinal 
dynamics of the everyday life. For example, a certain context and other activities led to a source selection; they were 
engaged in attending various conferences, scientific sessions, workshops organized by universities or by the 
Teaching- Staff Resource Centre. 
The outcomes of this changing process are: the accession of the educational performances, the democratization of 
the educational system, the transparency in decision making and in management, the access and equity in education. 
Thereby, we found that all the students benefit equally and impartially of all the available resources. The group 
dynamics and the individualization and personalization of the educational demarche have been optimized; the social 
inclusion process has been streamlined so that all students from disadvantaged backgrounds were involved in all kind 
of activities, projects and programs. As far as the teachers are concerned, there was a stimulation of the professional 
responsibility and accountability. All these aspects have had a high and a positive impact on the professionalism and 
the quality of the educational institutions. 
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